DOCOHSNT BESOME 



ED 195 629 



UD 021 136 



AUTHOR 
TITLE 



TNSTITOTION 

SPONS AGENCY 
FOB DATE 
GPANT 
NOTF 



GadsoTir Melvin F. 

Classroom Activities that Address Problems Related to 

Desegregation and Dnderstanding of Various Ethnic 

Groups at Florida A&M University, 

Florida A and M Oniv, , Tallahassee, School of 

Education, 

National Inst, of Education (ED), Washington, D.C, 

r BO] 

G-77-0021 

20p, : For related documents see OD 021 130-1 31 and OD 
021 133-137. 



EDFS PRICE 
DESCEIPTOFS 



IDENTIPIEPS 



MF01/PC01 Plus Postage. 

♦ Class Activities: *Egual Education: *E thnic Groups : 
Hiqher Educax ion : Nor discriminatory Education: 
Preservice Teacher Education: Questionnaires: *Facial 
Attitudes : *School Desegregation: * Teacher 
Attitudes 

♦Florida A and M University 



ABSTPACT 

This study was desiqned to ascertain the nature and 
extent of specific classroom activities utilized by a group of 
Florida ASM University faculty members to address problems 
associated with desegregation and understanding of various ethnic 
Qroups, Data were qathered through the administration of a continuum 
type questionnaire to 62 instructors. Findings indicated that 
professors lectured to students about desegregation and race related 
issues. They reported that they felt individuals should be given 
egual opportunities for education but they do not tend to inflate 
arades of ethnically different students to achieve this goal. 
Professors felt they are neither more lenient ncr more strict when 
evaluating students of different ethnic backgrounds and that they set 
the same standards for all students reaardless of ethnicity. The 
guestionnaire arid responses are appended, (Author/MK) 



* Beproductions supplied by EDPS are the best that can be made * 

* from the original document, * 



ERLC 




CLASSROOM ACTIVITIES THAT ADDRESS PROBLEMS 
RELATED TO DESEGREGATION AND UNDERSTANDING 
OF VARIOUS ETHNIC GROUPS 
AT FLORIDA A&M UNIVERSITY 



O 



ERIC 



RESEARCHER: 

DR. MELVIN F. GADS ON 

Funded under Grant No. G-77-0021 
National Institute of Education 
1978-80 



us DEPARTMENT OF HEALTH. 
EDUCATION » WELFARE 
NATIONAL INSTITUTE OF 
EDUCATION 

THIS DOCUMENT HAS BEEN REPRO- 
DUCED EXACTLY AS RECEIVED FROM 
THE PERSON OR ORGANIZATION ORIGIN- 
ATING IT POINTS OF VIEW OR OPINIONS 
STATED DO NOT NECESSARILY REPRE- 
SENT OFFICIAL NATIONAL INSTITUTE OF 
EDUCATION POSITION OR POLICY 



COLLEGE OF EDUCATION 
FLORIDA A&M UNTVERSITY TALLAHASSEE, FLORIDA , 

Dr. Evelyn B. Martin, Project Director 

o- NOV 3 f.980 



CONTENTS 



Page 



OVERVIEW 1 

METHODOLOGY 2 

TREATMENT OF DATA 2 

FINDINGS 2 

SUMMARY 10 

APPENDIX 12 



3 

o 

ERIC 



OVERVIEW 



The use of classroom activities has been one medium for 
addressing the problems associated with desegregation and un- 
derstanding of various ethnic groups at Florida A & M Univer- 
sity* In veiw of this, this study was designed to ascertain 
the nature and extent of specific classroom activities utilized 
by a select group of FAMU faculty members to address these 
concerns. Only the most conspicuous kinds of data were sought 
and are reported herein. 



METHODOLOGY 



The sample for this study was comprised of all faculty 
members within the College of Education. Faculty members 
from departments within various colleges and schools at 
Florida A & M University who teach support courses to teacher 
education majors were also invited to participate. Such 
departments included Languages and Literature, Matl o • ^'cs, 
History, Psychology, Sociology, Physics, and Bio];:;/. over- 
all, a total of 128 subjects were selected to pa^ : :e in 
the study. 

The data-gathering instrument: used in this st 
developed by the researcher (see Appendix A) . The a 
questionnaire required only that the respondent circi tet- 
ter that described his/her response on a continuum typ, : jale. 
Space was provided at the end of the questionnaire for ee^ch 
respondent to offer additional comments pertaining to indivi- 
dual items or the overall instrument. The time requixc^d to 
respond to the entire instrument ranged from ten (iO) Vo fif- 
teen (15) minutes . 

Of the instruments sent out, approximately 48% (62) were 
received in time to be utilized in the study. 



TREATMENT OF THE DATA 

Participants (in the study) were asked to circle a letter 
on the 25-item instrument which best described their responses 
on a scale ranging from "A" to "E." The categories of the 
scale included: to a large extent, to a moderate extent, very 
little, none at all, and does not apply, respectively. A 
tally of the responses of the 128 subjects was recorded on the 
tally sheet (see Appendix B) . The percent of responses was 
computed and recorded on an unused questionnaire according to 
item number and A, B, C, D, E categories (see Appendix A) . 
Findings of the study were based upon these percentages. 



FINDINGS 

The instrument designed to ascertain classroom activities 
used by FAMU professors that address problems related to dese- 
gregation and understanding of various ethnic groups included 
25 items describing various practices ranging from lecturing 
to simulated experiences in multicultural environments. An 
overview of the responses submitted by 62 faculty members for 
each item on the questionnaire is given below: 

Item 1: To what extent have you lectured to stu- 
dents in your classes about desegregation 
in higher education? 
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with respect to the extent that professors have lectured 
to their classes about desegregation issues, they tended to 
indicate that use of the lecture approach ranged from a large 
extent to very little. In fact, 43% of the responses fell in 
these categories with about an equal spread among them. Six- 
teen percent of the respondents indicated that they had not 
used the lecture approach in this regard. Another 19% agreed 
that this item did not apply to their classroom situation. 
For an item-by-item presentation of the percentages for each 
category, see Appendix A. 

Item 2: To what extent have you encouraged students 
to freely discuss problems related to dese- 
gregation and ethnicity? 

Relative to item 2, 50% of the respondents tended to en- 
courage st\idents to freely discuss these problems either to a 
large or moderate extent. Another 15% indicated very little 
v;hile only 10% indicated none at all. Thus, 65% of the respon- 
dents have encouraged students to freely discuss desegregation 
and ethnicity issues in their classes. 

Item 3: To what extent hav:. you stresses the impor- 
tance of all individuals, regardless of 
their ethnic heritage, to have equal oppor- 
tunities for education? 

An analysis of the returned instrument revealed that 52% 
of the professors have stressed the importance of all indivi- 
duals to have equal opportunities to education either to a 
large or a moderate extent. Ten percent of the respondents 
pointed out that they have not stressed this point at all in 
their classes. Another 10% indicated that this statement did 
not apply to their situation. 

Item 4: To what extent have you designed some of 

your lessons with the purpose of improving 
understanding of various ethnic groups? 

It is noteworthy to point out the 66% of the professors 
tended to indicate agreement on item 4 either to a large 
extent, a moderate extent, or very little. In fact, 11%, 31%, 
and 24%, respectively, agreed that they have designed lessons 
for the purpose of improving understanding of various ethnic 
groups. Conversely, only 8% indicated that they had not de- 
signed some of their lessons with this purpose in mind. 

Item 5: To what extent have you been more lenient 
in your standards in evaluating students 
of a different ethnic background from yours? 

Professors were relatively affirmative in agreeing that 
they had not been more lenient in their standards in this re- 
gard. Forty-four percent of the respondents indicated that 



they had not relaxed their standards when evaluating students 
of a different ethnic background from theirs. However, 19% 
indicated that they had been more lenient but only to a degree 
categorized as "very little." Only 5% and 3% indicated that 
they had been more lenient to a large extent and to a moderate 
extent, respectively . 

Item 6: To what extent have you been more strict in 
your standards in evaluating students of a 
different ethnic background from yours? 

There was a general consensus of responses between item 
5 and item 6. Forty-eight percent, compared with 44% in 
item 5, of the respondents indicated that they had not been 
more strict in evaluating the students described above. Fif- 
teen percent compared with 19% in item 5, indicated that they 
had been more strict to a "very little" degree. Only 2% in 
the category "to a moderate extent" indicated that they had 
been more strict in evaluating students of a different ethnic 
background from theirs. In both items 5 and 6, 15% of the 
respondents indicated that these items did not apply to them. 

Item 7: To what extent have you given extra indivi- 
dualized help to students whose spoken and/ 
or written English is "non-standard?" 

With respect to the extent that professors have given 
extra individualized help to students whose spoken and/or 
written English is "non-standard," responses tended to accu- 
mulate in the categories "to a large extent" and "to a moderate 
extent." In fact, 27% responded affirmatively in the former 
category and 24% in the latter. Five percent of the respon- 
dents indicated that they help these students "very little" 
while 8% indicated "none at all." The extent that professors 
have given extra individualized help appears to be significant. 

Item 8: To what extent have you discussed in class 
tL ^ problems in the community which involve 
minority groups? 

Generally, there was an equal spread of responses by pro- 
fessors on the instrument ranging from "large extent" to "does 
not apply." There was no clear choice or choices of the al- 
ternatives; however, the category "to a moderate extent" 
received 29% of the responses. The percent of responses ranged 
from 8 to 29 with an equitable spread throughout the continuum. 
The extent that professors have discussed in class the problems 
which involve minority groups is unclear. 

Item 9: In classes that are racially heterogeneous, 
to what extent have you encouraged a seating 
arrangement that mixes individuals of dif- 
ferent ethnic groups? 



4 

7 



The class choices of responses for this item were "none 
at all and "does not apply." Twenty seven percent of the pro- 
fessors responded affirmatively to the former and 34% reoponded 
affirmatively to the latter. Three, ten, and five percent of 
the professors responded "to a large extent," "to a moderate 
extent," and "very little," respectively. The extent that 
professors have encouraged a seating arrangement that mixed 
individuals of different ethnic groups was in favor of "none 
at all." 

Item 10: To what extent have you attempted to adopt 
your classroom decorum to the kinds of dis- 
ciplines that members of your ethnic group 
are accustomed to in their respective envi- 
ronments? 

The responses indicated by the professors on the instru- 
ment were equitably distributed. No clear choice or choices 
of the alternatives were evident; however, the tendency of 
the responses was in favor of the alternative "none at all." 
The extent that professors have attempted to adapt their 
classroom, to the kinds of disciplines that members of their 
ethnic groups are accustomed to in their respective environ- 
ments is unclear. 

Item 11: To what extent have you attempted to adapt 
your classroom decorum to the kinds of 
disciplines that members of ethnic groups 
different from yours are accustomed to in 
their respective environments? 

Thirty one percent of the professors indicated that they 
have not attempted to adapt their classroom decorum to the 
kinds of disciplines referred to in item 11. Fifteen percent, 
however, responded "very little;" eleven percent responded 
"to a moderate extent;" and two percent "to a large extent." 
While no clear pattern of responses was established, it appears 
as though professors tended not to adapt their classroom deco- 
rum. Twenty one percent of the respondents indicated that 
this item did not apply to them. 

Item 12: To what extent have you altered your teach- 
ing methodology to accommodate students 
whose English is considered non-standard? 

Relative to item 12, 61 percent of the respondents indi- 
cated that they had altered their teaching methodology either 
to a large extent, or moderate extent, or very little. The 
percents computed were 16, 19, and 26, respectively. Only 
10% indicated that they had not altered their teaching metho- 
dology while 6% agreed that this item did not apply to their 
situation. The extent that professors have altered their 
teaching methodology to accommodate students whose English is 
considered non-standard appears to approach a relative degree 
of significance. 
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Item 13: To what extent have you altered your teach- 
ing materials to accommodate stui^ents whose 
English is considered non-standaircJ? 

Generally^ there was an equal spread of responses by the 
professors on the continuum ranging from "A" to No clear 

choice or choices of the alternatives were evident; however, 
if the percent of responses for the first three alternatives 
(large extent, moderate extent, very little) we^re coinbined, 
forty eight percent of the professors vould fall in the cate- 
gory of having altered their teaching materials to some degree. 
This is compared with 32% of the professors wjio responded "none 
at all" and "does not apply." The extent that professors have 
altered thoir teaching materials to accommodate students whose 
English is considered non-standard is uncertain. 

Item 14: To what extent have you emphasized that all 
American citizens, regardless of their eth- 
nic background, should acquire a single, 
basic American culture? 

In regard to item 14, twenty nine percent of the profes- 
sors indicated that they had emphasized that all American 
citizens should acquire a single, basic American culture either 
to a large or a moderate extent. Another 29% indicated that 
they had not emphasized this premise at all. Based upon these 
data, professors were generally equally divided on this issue. 

Item 15: To what extent have you sponsofeci classroom 
projects, workshops, or panel discussions 
to improve undesirable relations between dif- 
ferent ethnic groups? 

It is important to point out that thirty tWo percent of 
the professors responded "none at all" to thi^ item while ano- 
ther 26% indicated that this item did not apply to their situ- 
ation. Eight percent responded "to a large ejct^nt," three 
percent responded "to a moderate extent," and 13% responded 
"very little." The extent that professors have sponsored 
classroom projects, workshops, or panel discussions to improve 
undesirable relations between different ethnic: 9roups appears 
negligible. 

Item 16: To what extent have you tended to inflate 
grades of minority students in order to 
encourage them to seek advanced Educational 
opportunities? 

The clear choice of alternatives of the professors in 
regard to item 16 was "none at all." In fact^ 9o% o£ the 
respondents indicated that they tend not to inflate grades of 
minority students in order to encourage them t^o seek advanced 
educational opportunities. Only three percent: Of the sam- 
pled population responded "to a large extent" to this item 
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while another two percent indicated "to a moderate extent," 
The tendency of professors to inflate grades was clearl^' in 
favor of none at all. 

Item 17: To what extent have you emphasized that 
minorities should receive "more than an 
equal chance" to educational opportunities 
to make up for the educational poverty they 
suffered in the past? 

The spread of responses to this item was somewhat equi- 
table throughout the continuum; however, higher percentages 
tended to cluster in the categories "to a moderate extent," 
••very little," and "none at all." The range of responses 
in these categories was from 13 to 29 percent. While there 
was about an equal distribution of responses, the extent 
that professors have emphasized that minorities should receive 
"more than an equal chance" to educational opportunities 
to make up for the educational poverty they suffered in the 
past was in favor of the alternative "very little." 

Item 18: To what extent have you emphasized that 
students of a minority ethnic background 
should be expected to obtain the same 
standards in your class as students of 
the majority ethnic backgroxind? 

Professors have emphasized to a relatively high degree 
that all students, regardless of their ethnic background, 
should be expected to attain the same standards in their 
classes. In fact, 29 percent of the sampled popu.lation re- 
sponded "to a large extent." Another 27% responded "to a 
moderate extent." Only 6% responded "very litiile" while 
another 6% responded "none at all." 

Item 19: To what extent have you emphasized that 
classroom activities should focus on 
subject-matter goals and problems per- 
taining to desegregation arid ethnic rala- 
tions should be left to individuals or 
agencies outside the classroom? 

With respect to item 19, the responses of the professors 
tended to be scattered throughout the continuum. The alter- 
native receiving the highest percent of responses (32) was 
••none at all." However, six percent of the professors 
responded "to a large extent;" ten percent responded "to a 
moderate extent;" and fifteen percent responded "very little*" 

Ultimately, this means that respondents were almost 
evenly divided positively and negatively on this item con- 
sidering the combination of alternatives A, B, and C as 
positive. Chances are that some of the professors did not 
wish to "give up" time from subject matter goals to discuss 
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these issues while others may have felt just the opposite. 

Item 20: To what extent have you used audio visual 
aids to demonstrate significant accom- 
plishments by members of minority ethnic 
backgrounds? 

There was no clear choice or choices of the alternatives 
for this item according to the responses of the professors. 
They tended to indicate that the utilization of audiovisual 
aids ranged from a moderate extent to none at all. It appears 
as though the average of the responses recorded by the pro- 
fessors would most closely approximate the frequency of use 
of such materials in their classes. Therefore^ the extent 
that professors have used audiovisual aids to demonstrate sig- 
nificant accomplishments by members of minority ethnic back- 
grounds was in favor of the alternative "very little." 

Item 21: To what extent have you encouraged peer 
tutoring in your class (es) between and 
among students of different ethnic back- 
grounds on matters pertaining to dese- 
gregation and ethnic relations? 

Professors were relatively affirmative in agreeing rhat 
they have not encouraged peer tutoring in their classes or 
this item did not apply to their teaching situation. In fact^ 
32% of the professors responded "none at all" while another 
27% responded "does not apply." Only 3% indicated that they 
have encouraged peer tutoring in their classes to a large 
extent; 13% indicated to a moderate extent; and 5% indicated 
very little. The extent that professors have encouraged peer 
tutoring in their class (es) between and among students of 
different ethnic backgrounds on matters pertaining to dese- 
gregation and ethnic relations appears negligible. 

Item 22: To what extent have you permitted class- 
room discussions that involve sensitive^ 
controversial issues which exist in higher 
education about desegregation and ethni- 
city? 

Generally^ there was an equal spread of responses by the 
professors throughout the continuum. The percent of responses 
ranged from 10 to 21. In fact^ 21% of the professors responded 
"to a large extent;" 21% responded "to a moderate extent;" 
10% responded "very little;" 19% responded "none at all;" and 
11% indicated that this item did not apply. The extent that 
professors have permitted classroom discussions that involve 
sensitive / controversial issues which exist in higher education 
about desegregation and ethnicity is unclear. 
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Item 23: To what extent do you feel entirely free of 
bias against any students you teach without 
respect to their ethnic or class backgrounds? 

Professors overwhelmingly agreed that they feel entirely 
free of bias against any students they teach without respect 
to their ethnic or class background. This was substantiated 
by the fact that 69% of the sampled population responded "to 
a large extent" to this item. Five percent of the professors 
responded "to a moderate extent" while another five percent 
responded "very little." However, two percent of the pro- 
fessors indicated that they did not feel entirely free of bias 
against students of different ethnic or class backgrounds. 

Item 24: To what extent do you feel that the course (s) 
you teach give students sufficient skills 
to reach pupils of all ethnic backgrounds 
in Florida schools. 

An analysis of the returned instruments revealed that 71% 
of the professors feel that their course (s) give students 
sufficient skills to reach pupils of all ethnic backgrounds 
in Florida schools either to a large or a moderate oxtent. 
Corversely^ only two percent of the professors indicated an 
opposite opinion while 8% agreed that this item did not apply 
to their teaching situation. 

Item 25: To what extent do you feel that your pro- 
fessional competency would be enhanced by 
having actual or sijnulated experiences in 
multicultural environments? 

Responses by professors to item 25 were erratic through- 
out the continuum from "A" to "D." The tendency of the 
responses was in favor of agreeing that professors' competen- 
cies would be enhanced by having actual or simulated experien- 
ces in multicultural environments. The actual extent of 
agreement, however, favored the alternative "to a large extent. 
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SUMMARY 



A sample of 62 FAMU professors from the College of Educa- 
tion and the Departments of Languages and Literature, Mathema- 
tics ^ History, Psychology ^ Sociology, Physics, and Biology 
completed a 25-item questionnaire about the nature and extent 
of specific classroom activities utilized to address the pro- 
blems associated with desegregation and understanding of vari- 
ous ethnic groups. The activities emphasized most by the 
respondents included lecturing to students about desegregation 
and encouraging them to freely discuss this issue and problems 
related to ethnicity in class. 

A little more than half of the respondents indicated that 
individuals should be given equal opportunities for education 
regardless of their ethnic heritage. An even greater percen- 
tage of professors agreed that they had designed some of their 
lessons with the purpose of improving understanding of various 
ethnic groups. 

In regard to grading standards, professors tended to in- 
dicate that they had not been more lenient in evaluating stu- 
dents of a different ethnic background. The findings also 
suggest that professors had not been more strict in evaluating 
this same group of individuals. 

Greater than 51% of the professors (1) have given extra 
individualized help to students whose English is considered 
"non-standard," and (2) have altered their teaching methodo- 
logy to accommodate these students. However, the respondents 
indicated that they tend not to inflate grades of minority 
students to encourage them to seek advanced educational oppor- 
tunities. 

About two-thirds of the sampled population have emphasized 
that all students should be expected to attain the sarnie stan- 
dards in their classes. About the same percent of respondents 
agreed that they feel entirely free of bias against any stu- 
dents they teach without respect ot ethnic or class background. 
About three-fourths of the respondents felt that their course (s) 
are sufficient to meet the educational needs of students of 
all ethnic backgrounds in Florida schools. 

The study revealed several activities that professors 
tended not to emphasize in their classes. Professors did not 
encourage a seating arrangement that mixed individuals of 
different ethnic groups; professors tended not to adapt their 
classroom decorum to the kinds of disciplines that members of 
ethnic groups different from theirs were accustomed to in 
their environments; professors did not sponsor classroom pro- 
jects ^ ivorkshops, or panel discussions to improve undesirable 
relations between different ethnic groups; and professors did 
not encourage peer tutoring between students of different 
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ethnic backgrounds on matters pertaining to desegregation and 
race relations. 

Several items ^n the questionnciire received generally an 
equal spread of responses. Therefore, the findings suggest 
that the status of these iteins is unclear or uncertain. The 
following items fell in this category: (1) the extent that 
professors discussed in class the problems in the community 
which involve minority groups; (2) the extent that professors 
attempted to adapt their classroom decorum to the kinds of 
disciplines that members of their ethnic groups are accustomed 
to in their respective environments; (3) the extent that pro- 
fessors altered their teaching materials to accommodate students 
whose English is considered non-standard: (4) the extent that 
professors emphasized that all American citizens should acquire 
a single, basic American culture; (5) the extent that profes- 
sors emphasized that minorities should receive "more than an 
equal" chance to educational opportunities to make up for the 
educational poverty they suffered in the past; (6) the extent 
that professors emphasized that classroom activities should 
focus on subject-matter goals and problems pertaining to dese- 
gregation and ethnic relations should be left to individuals 
or agencies outside the classroom; (7) the extent that profes- 
sors used audio-visual aids to demonstrate significant accom- 
plishments by members of minority ethnic backgrounds; and 
(8) the extent that professors permitted classroom discussions 
that involve sensitive controversial issues which exist in 
higher education about desegregation and ethnicity. 
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QUESTIONNAIRE FOR FAMU COLLEGE OF EDUCATION 
FACULTY MEMBERS AND FACULTY MEMBERS WHO 
TEACH SUPPORT COURSES TO TEACHER 
EDUCATION MAJORS 



NAME (optional) College/School_ 

Ethnic Classification (circle) Division 



Black/White/Other Department^ 



♦Number of students enrolled in your class (es) this 
quarter according to ethnic classification: 

Black White Other 



Please respond to the following items in your capacity as a 
faculty member at Florida A&M University. The items are de- 
signed to ascertain classroom activities that address pro- 
blems related to desegregation and understanding of various 
ethnic groups. Most items require only that you circle a 
letter which best describes your response. Space is provi- 
ded at the end of the questionnaire for you to offer addi- 
tional comments pertaining to individual items or the 
overall questionnaire . 




NOTE: NUMBERS UNDER THE ALTER- 
NATIVES ARE PERCENTS. 



TO what extent have you lectured 
to students in you class (es) 
about desegregation in higher 
education? 



ABODE 
15 15 23 16 19 




2 



I 

r 



03 


0 








rH 

rd 




4J 






•H 






iH 










1 












• 


• 






Q 



a 



To what extent have you encou- 
raged students to freely discuss 
problems related to desegrega- 
tion and ethnicity? 

To what extent have you stressed 
the importance of all indivi- 
duals, regardless of their ethnic 
heritage, to have equal oppor- 
tunities for education? 

To what extent have you designed 
some of your lessons with the 
purpose of improving understand- 
ing of various ethnic groups? 

To what extent have you been more 
lenient in your standards in eval- 
uating students of a different 
ethnic background from yours? 

To what extent have you been 
more strict in your standards 
in evaluating students of a 
different ethnic background 
from yours? 

To what extent have you given 
extra individualized help to 
students whose spoken and/or 
written English is "non-stan- 
dard? 

To what extent have you discussed 
in class the problems in the 
community which involve minority 
groups? 



A B C D E 
23 27 15 10 10 



A B C D E 
29 23 2 10 10 



A B C D E 
11 31 24 8 21 



A B C D E 
5 3 19 44 15 



A B C D E 
2 2 15 48 15 



A B C D E 
27 29 5 8 11 



A B C D E 
11 29 18 8 16 
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9. In classes that are racially 
heterogeneous, to what ex- 
tent have you encouraged a 
seating arrangement that mixes 
individuals of different 
ethnic groups? 

10. To what extent have you attempted 
to adapt your classroom decorum 
to the kinds of disciplines that 
members of your ethnic group are 
accustomed to in their respec- 
tive environments? 

11 . To what extent have you attempted 
to adapt your classroom decoriim 
to the kinds of disciplines that 
members of ethnic groups differ- 
ent from yours are accustomed to 
in their respective environments? 

12. To what extent have you altered 
your teaching methodology to 
accommodate students whose 
English is considered non-stan- 
dard? 

13. To what extent have you altered 
your teaching materials to 
accommodate students wnose 
English is considered non-stan- 
dard? 

14. To what extent have you empha- 
sized that all American citi- 
zens, regardless of their ethnic 
background, should acquire a 
single, basic American culture? 
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15. To what extent have you sponsored 
classroom projects^ workshops, or 
panel discussions to improve un- 
desirable relations between mem- 
bers of different ethnic groups? 

16. To what c2xtent have you tended to 
inflate grades of minority stu- 
dents in order to encourage them 
to seek advanced educational 
opportunities ? 

17. To what extent have you empha- 
sized that minorities should 
receive "more than an equal 
chance" to educational opportu- 
nities to make up for the edu- 
cational poverty they suffered 
in the past? 

18 . To what extent have you empha- 
sized that students of a mino- 
rity ethnic background should 
be expected to attain the same 
standards in your class as stu- 
dents of the majority ethnic 
background? 

19. To what extent have you empha- 
sized that classroom activities 
should focus on subject-matter 
goals and problems pertaining 
to desegregation and ethnic 
relations should be left to in- 
dividuals or agencies outside 
the classroom? 
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20* To what extent have you used 

audiovisual aids to demonstrate 
significant accomplishments by 
members of minority ethnic back- 
grounds? 

21. To what extent have you encou- 
raged peer tutoring in your 
class (es) between and among 
students of different ethnic 
backgrounds on matters pertain- 
ing to desegregation and ethnic 
relations? 

22. To what extent have you permitted 
classroom discussions that in- 
volve sensitive, controversial 
issues which exist in higher edu- 
cation about desegregation and 
ethnicity? 

23. To what extent do you feel entirely 
free of bias against any students 
you teach without respect to their 
ethnic or class background? 

24. To what extent do you feel that 
the course (s) you teach give 
students sufficient skills to 
reach pupils of all ethnic back- 
grounds in Florida schools? 

25. To what extent do you feel that 
your professional competency 
would be enhanced by having ac- 
tual or simulated experiences in 
multicultural environments? 
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